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ABSTRACT
The purpose of the study was to determine what factors 
were related to the utilization of instructional television (ITV) 
by teachers in selected elementary schools of the East Baton 
Rouge Parish (Louisiana) School System. The investigator 
developed a questionnaire consisting of thirty-seven items, 
thirty-six independent variables and one dependent variable.
The dependent variable was the frequency of use of instruc­
tional television in the classroom.
Total sampling was applied to the 4 07 classroom tea­
chers who taught in twenty selected schools in the 
Instructional Television Program. The statistical procedure 
used to analyze the data was Chi Square. The .05 level of 
significance was used in testing the null hypotheses which 
paralleled the items on the questionnaire.
Analysis of the data justified the conclusion that the 
following were not related to the frequency of use of instruc­
tional television in the classroom: Age, sex, media
preparation, instructional television preparation, years 
teaching experience, access to video cassette tapes, avail­
ability of support personnel, availability of ITV manual, 
principal's encouragement to use ITV, teacher's fear of 
damaging equipment, test results, discussion of ITV at faculty 
meetings, belief that ITV holds students' attention, belief
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that ITV can be used successfully, personality of ITV tea­
cher, and time required to prepare ITV lessons.
Further analysis of the data justified the conclu­
sion that these factors were related to the frequency of use 
of instructional television in the classroom: Degree teacher
held, number of students in a school, size of class, grade 
level taught, access to television receiver, access to video 
cassette recorder, schedule conflicts, television reception, 
time spent planning and preparing ITV lessons, content of ITV 
programs, encouragement of supervisor to use ITV, belief in 
effectiveness of ITV, belief that classroom is conducive to 
using ITV, ability to operate ITV equipment, belief that ITV 
can motivate students, inability to preview programs, oppor­
tunity to learn how to use ITV, confidence in effectiveness 
of ITV, and belief in innovative programs such as ITV im­
proving learning.
The following recommendations are made to help in­
crease the use of instructional television in the classroom: 
Size of classes should be reduced, additional television 
receivers should be provided, additional video cassette re­
corders should be provided, recorded programs should be 
provided to eliminate schedule conflicts, television recep­
tion in schools should be improved, teachers should be given 
additional time to plan and prepare lessons that incorporate 
ITV, content of instructional television programs should be 
improved, supervisors should continue to encourage teachers
ix
to use ITV, workshops should be scheduled to instruct tea­
chers in the utilization of ITV, and teachers should be given 




Little doubt remains that television has be­
come part of the educational process in the American 
culture. Like no other previously developed mass 
medium of communication, television . . . provides 
the common denominator of experience for much dis­
cussion of subject matter in the classroom (Hilsgens, 
1971:1}.
Instructional television (ITV) can be a powerful 
teaching tool in any classroom. If properly used, instruc­
tional television can capture and hold students' attention, 
transmit information, and stimulate learning. ITV, with 
its unique visual capabilities, can take students to foreign 
countries, under the sea, to the top of a mountain, into a 
chemistry laboratory, and provide many learning experiences. 
According to a Battelle Memorial Institute report, teachers 
and administrators have stressed that ITV can "enrich the 
classroom environment, providing dramatizations of great 
literature, travel to any part of the world, a vivid pic­
ture of history, and a stimulating view of science" (Tressel, 
1976:6). The report emphasized that this was enrichment 
and realism that a teacher was not able to duplicate.
1
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Goodwin C. Chu and Wilbur L. Schramm (1975:117), at 
the Institute for Communication Research, Stanford University, 
concluded that:
. . .  it has become clear that there is no 
longer any reason to raise the question whether 
instructional television can serve as an efficient 
tool of learning. This is not to say that it always 
does. But the evidence is now overwhelming that it 
can, and, under favorable circumstances does.
According to Dorothy A. Moore (1970:117), ITV in 
elementary classes:
1. Awakens and creates interest.
2. Makes learning more meaningful.
3. Enriches students' experiences.
4. Widens the scope of learning.
5. Sharpens the senses of learning.
6. Makes learning more enjoyable.
7. Reinforces learning.
8. Provides otherwise unobtainable experiences 
and information.
9. Imparts knowledge.
10. Aids the slower learner.
Additionally, Moore (1970:334) found that ITV contrib­
uted to the improvement of elementary education by utilizing 
capacities which the medium possessed. Moore said that:
1. Television can bring all the outside world 
to the classroom.
2. Television provides the use of theatrical 
materials and techniques.
3. It presents specialists in various fields.
4. Students are able to see current events as 
they are happening.
5. A wide variety of resource materials are 
made available through the use of television.
6. A variety of methods of lesson presenta­
tion is possible.
7. Television provides a visual and auditory 
presentation.
8. Television has a dramatic impact.
9. All students are able to see at close range.
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The use of instructional television as a teaching 
device was spreading, but ITV's use was limited. Major 
causes of limited use were lack of knowledge of the medium, 
fear by teachers and administrators of being replaced by tele­
vision, and local control of the curriculum being sacrificed 
(Pennington, 1970:34).
VALUE OF THE STUDY
Louisiana Public Broadcasting Station WLPB, Channel 
27, in Baton Rouge, Louisiana, commenced telecasting instruc­
tional television programs for teachers to use in their 
classrooms on September 8, 197 5. Since the instructional 
telecasting began, the author found no research had been con­
ducted to determine the factors that might limit the frequency 
of use of instructional television in the classroom. The in­
formation obtained from this study could be used to determine 
those factors, thereby increasing the use of instructional 
television in the classroom. Also, this information would be 
of significant value to school systems in Louisiana when other 
public television stations became operational.
STATEMENT OF THE PROBLEM
The problem investigated in this study was: What
factors were related to the utilization of instructional tele­
vision by teachers in selected elementary schools of the East 
Baton Rouge Parish (Louisiana) School System?
The following factors were investigated:
1. The age of the teacher.
2. The sex of the teacher.
3. The professional preparation of the teacher.
4. The formal media preparation of the teacher.
5. The formal instructional television preparation
teacher.
6. The number of years of teaching experience of the
a
7. The number of students in a school.
8. The size of the class.
9. The grade the teacher taught.
10. The teacher's access to a television receiver.
11. The teacher's access to a cassette video tape re-
12. The teacher's access to video cassette tapes.
13. The availability of support personnel to assist
the teacher.
14. Conflicts between teaching schedules and tele­
casting schedules.
15. Poor television reception.
16. Lack of instructional television manual to famil­
iarize the teacher with programs and to assist in planning 
lessons.
17. The extra time teachers spent planning and pre­
paring lessons that incorporated instructional television.
18. Poor content of instructional television programs.
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19. Encouragement from the teacher's supervisor to 
use instructional television.
2 0 . Encouragement from the teacher's principal to 
use instructional television.
21. The teacher's fear of damaging ITV equipment.
22. The teacher's belief in the effectiveness of 
instructional television.
23. Test results.
24. Teacher participation in workshops.
25. Discussion of instructional television at faculty 
meetings.
2 6 . Teacher's belief that instructional television 
held the attention of the students.
27. The teacher's belief that the classroom was con­
ducive to using instructional television.
28. The teacher's ability to operate instructional 
television equipment.
29. The belief that teachers were able to use in­
structional television in their classrooms successfully.
30. The belief that instructional television motivated 
students.
31. The inability to preview programs for use in 
teaching classes.
32. The poor personality of the instructional tele­
vision teacher in the televised programs.
33. The classtime required to use instructional tele­
vision .
6
34. Lack of opportunity to learn how to use instruc­
tional television.
35. Teacher's lack of confidence in the effectiveness 
of instructional television.
36. The teacher's belief that innovative programs 
such as instructional television improved learning.
DELIMITATIONS OF THE STUDY
This study was limited to an analysis of the responses 
to a questionnaire administered to classroom teachers who 
taught grades kindergarten through six in the twenty element­
ary schools participating in the Instructional Television 
Program of the East Baton Rouge Parish School System, Baton 
Rouge, Louisiana. There were 4 07 classroom teachers in the 
study. These teachers instructed approximately 10,500 stu­
dents. The schools in the Instructional Television Program 
and this study were Audubon, Beechwood, Bellingrath Hills, 
Dalton, Dufrocq, Eden Park, Hollywood, La Belle Aire, Magnolia 
Woods, Parkridge, Parkview, Polk, Shenandoah, Fouthdowns, Twin 
Oaks, Walnut Hills, Westminster, Wildwood, Winbourne, and Zion 
City. The Instructional Television Program was new in the 
school system, and equipment was distributed to the different 
schools in the ITV Program during early 1976.
DEFINITION OF TERMS 
Instructional television (ITV):
Lesson-planned programs, systematically developed 
and conducted largely in school systems or universities;
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may be offered on commercial television or ETV, UHF, 
or standard microwave, open (broadcast) and/or closed- 
circuit television (Good, 1973:593).
Educational Television (ETV):
(1) Noncommercial broadcasting (may not accept 
advertising) transmitting the broad range of educa­
tion, cultural, and entertainment programs and also 
programs designed for use by schools in connection 
with regular school courses; (2) any broadcast or 
closed-circuit television program related to some 
form of instruction or peripheral enlightenment 
(Good, 1973:593).
Closed-Circuit Television (CCTV):
A television system which limits distribution 
of an image to those receivers which are directly 
connected to the origination point by coaxial cable 
or microwave link (Good, 1973:593).
INSTRUMENT
The investigator developed a questionnaire consisting 
of thirty-seven items that paralleled the hypotheses of the 
study. Questions one through six were designed to collect 
data which aided in determining teacher factors that were sig­
nificantly related to the frequency of use of instructional 
television in the classroom. This part requested information 
on age, sex, highest degree held, number of course hours com­
pleted in educational media, number of course hours completed 
in instructional television, and years teaching experience.
Questions seven through thirty-six were designed to 
collect information on other factors that may have been sig­
nificantly related to the frequency of use of instructional 
television in the classroom. These questions pertained to 
school enrollment, class size, grade level taught, access to
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television receiver, availability of video cassettes to re­
cord programs, availability of support personnel to provide 
assistance, schedule conflicts, picture reception quality, 
availability of instructional television manual to familiarize 
the teacher with programs and to assist in planning lessons, 
whether the teacher was required to spend additional time 
planning and preparing lessons incorporating instructional 
television, the content of programs, supervisor's encourage­
ment to use instructional television, principal's encourage­
ment to use instructional television, fear of damaging 
instructional television equipment, whether the teacher be­
lieved instructional television presented subject matter as 
well as the teacher, discovery from results of tests that 
instructional television had helped students to retain more 
subject matter, learning effective use of instructional tele­
vision in workshops, discussion of instructional television 
at faculty meetings, belief that instructional television 
gained and held the attention of students, belief that the 
classroom was conducive to using instructional television, 
knowledge of operation of instructional television equipment, 
belief that teachers were able to use instructional television 
successfully, belief that instructional television motivated 
students, inability to preview programs, personality of the 
instructional television teacher in the televised programs, 
time incurred in the use of instructional television, oppor­
tunity to learn how instructional television was used, 
confidence in using instructional television effectively.
and belief in innovative programs such as instructional tele­
vision .
Question thirty-seven requested the average number of 
instructional television programs the teacher used in class 
each week.
PROCEDURE
The subjects for the study were classroom teachers 
who were participating in the East Baton Rouge Parish In­
structional Television Program. The schools in the Instruc­
tional Television Program were selected by officials of the 
East Baton Rouge Parish School Board on the basis of being 
representative of the elementary schools of the parish.
There were 407 classroom teachers and approximately 10,500 
students in these schools.
VARIABLES
The independent variables of the study were age, sex, 
highest degree held, number of course hours completed in edu­
cational media, the number of course hours completed in 
instructional television, years teaching experience, school 
enrollment, size of class, grade level taught, access to tele 
vision receiver, availability of video cassettes to record 
programs, availability of support personnel to provide assist 
ance, schedule conflicts, picture reception quality, avail­
ability of instructional television manual to familiarize the 
teacher with programs and to assist in planning lessons,
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whether the teacher was required to spend additional time 
planning and preparing lessons incorporating instructional 
television, the content of programs, supervisor's encourage­
ment to use instructional television, principal's encourage­
ment to use instructional television, fear of damaging 
instructional television equipment, whether the teacher be­
lieved instructional television presented subject matter as 
well as the teacher, discovery from results of tests that 
instructional television had helped students to retain more 
subject matter, learning effective use of instructional tele­
vision from workshops, discussion of instructional television 
at faculty meetings, belief that instructional television 
gained and held the attention of students, belief that the 
classroom was conducive to using instructional television, 
knowledge of operation of instructional television equipment, 
belief that teachers were able to use instructional television 
successfully, belief that instructional television motivated 
students, inability to preview programs, personality of the 
instructional television teacher in the televised programs, 
time incurred in the use of instructional television, oppor­
tunity to learn how to use instructional television from 
workshops, confidence in using instructional television ef­
fectively , and belief in innovative programs such as instruc­
tional television. The dependent variable was the frequency 
of use of instructional television in the classroom.
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Total sampling was applied to the classroom teachers 
who taught in the selected schools participating in the East 
Baton Rouge Parish Instructional Television Program.
COLLECTION AND TREATMENT OF DATA
Questionnaires for each school were placed in indi­
vidual envelopes and taken to each school's principal by the 
researcher. The principal gave the questionnaires to the 
teachers. The questionnaires were completed by the classroom 
teachers and returned to the investigator in an addressed, 
stamped envelope attached to each questionnaire. The statis­
tical procedure that was used to analyze the data was Chi 
Square.
ORGANIZATION OF THE STUDY
Chapter I described the value of the study, statement 
of the problem, delimitations of the study, definition of 
terms, the instrument, the procedure, the variables, the col­
lection and treatment of data, and showed the need for 
information on factors that affected the utilization of in­
structional television by teachers in selected elementary 
schools of the East Baton Rouge Parish (Louisiana) School 
System. Chapter 2 presented a review of the related litera­
ture; Chapter 3 was a presentation and analysis of data, and 
Chapter 4 presented the summary, conclusions, and recommend­
ations .
Chapter 2
REVIEW OF RELATED LITERATURE
Instructional television referred to the utilization of 
television to present information, ideas, and experiences in 
subject areas at any level of an organized educational program 
(Deighton, 1971:128). The uses of ITV in educational programs 
include total teaching, supplemental teaching, enrichment and 
remedial work. According to Deighton (1971:128-134), "Exper­
ience has indicated that instructional television is most 
effectively used as an integral part of the overall educational 
program." He pointed out that instructional television can 
". . . affect the full range of educational concerns . . .
staffing, curriculum, administration, budgeting, and space al­
location" (Deighton, 1971:128-134).
To some individuals, instructional television has 
great promise for the classroom. Friedlander (1974:3) 
doubted if any development in educational technology since 
inexpensive printing " . . .  held forth such a bright promise 
for the individualization and diversification of children's 
learning opportunities." Mukerji (1976:318) pointed out that 
television could stimulate fantasies that lead to creative 
and imaginative work by students. Therefore, instructional 
television can make visible to all individuals at the same 




Friedlander (1974:3) claimed that television was 
probably the most powerful medium that has ever been invented. 
Allen (1975:146) said the motion picture form of instructional 
television could be ". . . more effective than the still 
pictorial for all intellectual ability levels for presenting 
factual information, models for imitation, and processing 
operations." Mukerji (1976:317) stressed that ITV as a dram­
atic form was . . uniquely suited to engaging children in
the drama of life, just as outstanding children’s books have 
succeeded in doing.” Wagner (1975:17 9) concluded that the 
impact of television on education was growing much faster 
than comprehension of the medium.
Wittich (1973:510) explained that instructional tele­
vision did much to overcome the ". . . inaccessibility problem
by serving as a tremendously effective carrier of needed 
learning experiences . . . experiences that most teachers 
quickly realize. . . . ” Salomon (1976:27) pointed out that 
television alone ”. . . can visually show a transformation 
which is analogous, or even similar, to what ought to take 
place in our minds.” Perrin (1976:9) stated that learning 
was significantly better than traditional teaching when tele­
vision was an integral component with other methods, 
techniques, and media in the total learning process.
"One of ITV's major advantages," according to Salomon 
(1976:27), "is its capability of overtly and explicitly 
showing a process, a transformation." Mukerji (1976:318) 
said, "Special effects made possible by television technology
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offer new and unique visual stimuli which may expand viewer's 
perceptions." Friedlander (1974:7) stated that no other 
medium can " . . .  manipulate action, object, and speech in 
virtually any imaginable visual and auditory combination."
As a result, Smith (1974:51) concluded that television was 
seen as being highly successful in the motivation of both 
regular students and slow learners.
Children seem intuitively at home when involved in 
instructional television lessons as television's sound and 
movement have no barriers caused by time and distance 
(Mukerji, 1976:321). "No other medium can as readily combine 
any visual event with any verbal description, r ̂ ke any con­
ceivable transformation . . . and offer limitless repetitions"
(Friedlander, 1974:7). Wittich (1973:514) claimed that ITV 
was beyond the energies or capacities of any single teacher 
in planning, production, and other professional work neces­
sary for a good instructional television program.
When teachers initially tried instructional television 
in their classrooms they had to forgive initial failure or 
this would have prevented them from trying ITV again (Hilsgen, 
1971:131). If the teacher did not take ITV seriously or gave 
ITV only marginal attention, then the television lesson be­
came a seated recess. The students who were accustomed to 
taking television without any concentration at home did the 
same thing in the classroom (Guilliom and Zimmer, 1973:93).
Chu and Schramm (1975:88) said:
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Among the factors that determine pupil's 
attitudes toward instructional television were 
(a) how much contact they think they will have 
with a teacher; (b) how they compare the relative 
abilities of the studio and classroom teachers;
(c) whether they find instructional television 
boring or interesting; (d) the nature of the tele­
vised programs they have seen; (e) the conditions 
of viewing.
The six most influential considerations of teachers 
in their decision to use instructional programs were: How
programs affected pupils, the importance of the content of 
the program, the time when the programs were available, the 
content of programs as related to other activities in the 
classroom, the meaning that programs had for the students, 
and the learning situation created by using instructional 
television as compared to what was otherwise provided when 
instructional television was not used (Newton, 1971:100). 
After teachers used ITV they viewed their jobs differently. 
The cause of this was that teachers had become directors of 
learning and were more excited about their teaching. As a 
result, the teacher and students were better informed (Moore, 
1970:337).
Moore (1970:349) stated that the less teaching ex­
perience a teacher had the better the attitude of the teacher 
toward the use of instructional television in the classroom. 
However, Dirr (1970:2) found that the teacher's experience 
in teaching was not associated with the number of times a 
teacher used ITV in instruction. Chu and Schramm (197 5:87) 
charged that some factors that determined teachers' atti­
tudes toward instructional television were:
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. . . (a) how they perceived the degree of threat
to the classroom teacher; <b) how they estimated the 
likelihood of mechanized instruction replacing direct 
contact with students; (c) how they estimated the ef­
fectiveness of instructional television; (d) the 
difficulties they saw in the way of using modern tech­
niques; (e) how conservative they were, and whether 
they trusted or distrusted educational experimenta­
tion.
Mukerji (1976:316} emphasized, "The haunting possi­
bility that television would pre-empt the teacher's role, and 
thus the teacher's job, has been laid to rest." Moore (1970: 
346) implied that television performed certain tasks as well 
as the classroom teacher. These were listed as:
. . . (1) lecture and present information, (2)
demonstrate and provide illustrations, (3) present a 
well planned lesson, (4) introduce new material, (5) 
captivate interest, (6) motivate and challenge, (7) 
tell a story, and (8) encourage further research.
But, Guilliom and Zimmer (1973:93) entreated that "So long as
teachers were free to select the television series that best
fill their students1 needs, and also to choose from within a
series the lessons that are most helpful. . . the threat
diminished. Additionally, administrators did not believe
that teachers considered instructional television a challenge
to their professional security (Raecke, 1970:132). Guilliom
and Zimmer (1973:95) reasoned:
. . . it has been a one-way medium. It is difficult 
to visualize, even in some mellenium of computerized 
and programmed learning, a television system sensi­
tive enough to perform the interpresonal [sic] 
actions and reactions essential to good teaching. 
Television cannot, for instance, reward a student 
for those first hesitant, provisional efforts and 
thus condition him positively to feel more emotion­
ally secure. Nor can TV at present evaluate a 
student's logical operations . . . .  Many fears of 
teachers new to the medium simply do not materialize,
or need not. Television lessons come by invitation 
and rarely stay more than twenty minutes; they are 
guests and resources, not threats. They are not 
competitive unless teachers choose to work against 
them. When used well, rather than turning tea­
chers into para-professional knob-twiddlers, 
television lessons require more thought and creati­
vity.
Involvement at all levels is important for the suc­
cessful utilization of instructional television in the 
classroom. Wittich (1973:510) pointed out that ITV created 
many opportunities for cooperative planning. He said, 
"Instructional television at its best results from the com­
bination of careful curriculum planning, subject content 
analysis, and the selection and interrelated use of the ap­
propriate instructional media." Tressel (1975:25) disclosed 
that it was difficult to imagine " . . .  broad and effective 
utilization without at least a moderate involvement of . . .
curriculum and planning personnel." Tressel found little or 
no involvement of the teacher in the utilization of ITV in 
planning and development of curriculum. Tressel said, ". . . 
we need to place more emphasis on 'puli' from those who . . . 
ultimately use ITV. Smith (1974:55) assured that demonstra­
tions and explanations of ITV utilization at faculty meetings 
PTA meetings, and assemblies would familiarize teachers with 
programs and lead to enthusiasm. Also, Smith (1974:56) 
argued that "Students should be present, where possible, at 
every operations workshop . . . students can readily learn to 
use equipment," and could be most helpful in expanding ITV 
programs and making them effective. Guilliom and Zimmer
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(1973:92) stressed that most ITV was designed to stimulate 
the interaction between students and teachers and not diminish 
it. Pennington (1970:100-101) enunciated that teachers and 
administrators agreed meetings on utilizing instructional 
television were necessary to create interest in the use of 
instructional television in the classroom.
Acquiring knowledge, skills, and confidence needed to 
choose and use instruction that was televised so students 
could learn from it was a major problem of teachers (Guilliom 
and Zimmer, 1973:93), Teachers' lack of knowledge and prepar­
ation in the correct utilization of ITV equipment and programs 
were major factors in the decision not to use instructional 
television in a school (Raecke, 1970:132). Teachers believed 
they needed moie help to use television effectively. They 
wanted more methods books in the utilization of television, 
increased consultant services at the local level, and an op­
portunity to make visits to television studios (Rayburn, 1966: 
236). Hilsgen (1971:132) noted that a great amount of prepar­
ation and planning was required, and teachers must be willing 
to prepare and plan to use ITV effectively. Dirr (1970:2) 
found that the teacher's professional preparation was asso­
ciated with the number of times a teacher used ITV in the 
classroom. Moore (1970:337) concluded that teachers needed 
more skills and abilities when they used ITV as a teaching 
medium —  technical skills were necessary for proper opera­
tion of the television equipment and human relations skills 
were needed to share students with a television teacher.
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Klasek (1971:2532) recommended that studies be conducted 
by districts in regard to the allocation of time during 
each school year devoted to in-service training in the 
use of media and " . . .  actively involving teachers in 
media institutes and workshops so that there was continual 
media training."
Administrators believed that they did not have the 
personnel to adequately instruct faculty on the proper utiliz­
ation of instructional television in the classroom, and 
administrators did not believe that teachers were adequately 
trained to use ITV. Also, the administrators did not believe 
that a sufficient amount of varied programs had been avail­
able for the teachers (Raecke, 1970:129-131). However, the 
attitudes of most superintendents, principals, and teachers 
toward television as an instructional medium were favorable 
although faculty instruction problems existed (Rayburn, 1966: 
240) .
Support of instructional television was a problem. 
Perrin (1976:7) discovered that "Administrators often did not 
understand either the potential or the logistics of televised 
instruction, and failed to provide the appropriate level of 
support." On the other hand, Rayburn (1966:24 0) found that 
superintendents, principals, and teachers believed that the 
purchase of television equipment was a worthwhile investment 
and there should be funds invested at the state level for 
television. Raecke (1970:131) said that superintendents 
favored state financial assistance for the utilization of
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instructional television. Additionally, Chu and Schramm 
(1975:83) contended that "Administrators were more likely to 
be favorable toward instructional television than were tea­
chers.
Planinc (1967:92) exclaimed that administrative 
leadership was the most important single factor in the utiliz­
ation of instructional television, as almost all other factors 
that were discovered were related to administrative leadership, 
control or influence by the administrator, or intricately in­
terwoven with the leadership provided by the administration. 
Even though administrative leadership was so important for 
the success of instructional television, Rayburn (1966:237) 
determined that few principals had completed college courses 
in television. Pennington (1970:1001-101) stipulated that 
administrators indicated a lack of knowledge in the utiliza­
tion of ITV in the classroom and benefits that could be gained 
from using instructional television. Wittich (1973:514) main­
tained that when teachers and administrators evaluated the 
advantages and disadvantages of ITV, there were many ways 
of capitalizing on ITV's strengths and overcoming many of 
ITV's weak points.
Further, administrators did not believe that they 
received adequate information about instructional television, 
and most of them were not aware of the type and quantity of 
materials that accompany instructional television lessons 
(Raecke, 1970:128-129). Rayburn (1966:237) indicated that 
few principals had ever visited a television studio. Planinc
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(1967:93) insisted that administrators' attitudes toward in­
structional television were affected by the extent of their 
knowledge of instructional television and were directly re­
lated to the interest shown and the progress made toward the 
utilization of ITV in the classroom. Raecke (197 0:13 6-138) 
recommended expanding ways to disseminate information to ad­
ministrators and teachers. He sanctioned group meetings on 
ITV and assistance from local ITV stations, state departments 
of education, local school systems, and universities. Raecke 
urged that there be a coordinator, reg iona1 meetings, feed­
back, research, state funding, a single state agency on 
utilization of ITV, and more in-service training for school 
personnel. Planinc (1967:92) attested, that information about 
instructional television received by administrators was not 
being absorbed. He stressed that communication lines were 
not providing a flow of information to teachers so they could 
become adequately informed about instructional television and 
ITV utilization.
Although there was a lack of communication, superin­
tendents, principals, and teachers believed that television 
was a valuable aid to education (Rayburn, 1966:239). Hilsgen 
(1971:131) reasoned that television is supported with zeal 
when it was successful. Pennington (1970:100-101) said that 
administrators agreed on the motivational value of instruc­
tional television, but they did not believe that ITV lessons 
must follow school courses of study to be worthwhile.
The enthusiastic support of administration and teach­
ing staff was necessary for instructional television to be 
successful in the schools (Hilsgen, 1971:131). Moore claimed 
that the teacher's attitude toward ITV affected the number of 
times ITV was used in the classroom, and Raecke (1970:127) 
contended that there were positive attitudes that instruc­
tional television could be used to hold the attention of 
students. However, Hilsgen (1971:131) hinted that the same 
basic instructional television in different schools can be 
viewed as a teaching tool that is valuable or as a teaching 
tool that is involved in the negation of the teaching process. 
Tressel (1975:26) proclaimed that despite the constraints of 
scheduling and planning, the general reaction to ITV program 
materials was excellent, and there was very little criticism 
of either the content, style, or presentation. Tressel 
stressed that often teachers and administrators emphasized a 
desire to use special programs instead of regularly appearing 
series.
"Instructional television is a service to the school. 
Whether intended to provide enrichment, additional instruc­
tion, or training for the professional staff, its success . . 
depends on the extent of utilization (Tressel, 1975:22).
"Given favorable conditions, children learn efficiently from 
instructional television" (Chu and Schramm, 1975:20). Learn­
ing has occurred from television, and benefits have been 
realized almost immediately as students learned from the 
medium (Bergsma, 1963:184). "Most teachers experienced with
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instructional television like it and want to continue using 
ITV. They may , . . criticize . . . but if the choice is 
ITV or not ITV, they'll take TV" (Guilliom and Zimmer, 1973: 
92). According to Wittich (1973:514), "when television is 
available, it has the effect of enlarging instructional ex­
periences, expanding curriculum learning opportunities, and 
stimulating both pupils and teachers."
Despite the potential of ITV and the fact that almost 
every administrator and teacher believed that television pro­
vided invaluable enrichment ". . . a general agreement that
ITV programming is excellent . . . despite all these positive 
factors, one overwhelming fact remains: the use of instruc­
tional television . . .  is minimal" (Tressel, 1975:22). 
Friedlander (1974:4) pointed out that the development of ITV 
teaching made little progress " . . .  commensurate with the 
tremendous potential of the medium. Most ITV merely repli­
cates the process of traditional classrooms. . . ." Dirr
(1970:3) discovered that there was little creativity in the 
utilization of ITV in the classroom. Hilsgen (1971:133) 
stressed that television should be used only when it per­
formed a task or learning activity better than the teacher 
performed it. Guilliom and Zimmer (1973:92) asserted:
Some new-to-ITV teachers are disappointed because 
they expect more from the medium than they know how 
to get out of it. Others resent it because the de­
cision to use it was not theirs, but this is rare.
Some are dubious because they have seen programs 
that would not fit well with their own classes, or 
their own teaching styles, and they haven't thought 
about using TV for small groups or individuals.
Others judge the medium by commercial television's
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emphasis on razzle-dazzle, entertainment, and 
huckstering. Many more are uncertain about what to 
do with ITV and, so, stick to the shallows of rou­
tine usage.
"Television is most effective as a tool for learning 
when used in a suitable context of learning. . (Chu and
Schramm, 1975:32). However, Mukerji (1976:318) maintained 
that in ITV's efforts to engage the imagination of children,
. . television has frequently added to a child's confusion 
by portraying live adults who talk to inanimate objects and 
expect them to reply." Wagoner (197 5:18 0) reported that 
"Television is aimed less often at solving the problems of 
life than escaping from them." Perrin (1976:7) instructed 
that "The most powerful communication medium in the history 
of civilization [ITV] is, at best, under-utilized in our 
schools."
According to Chu and Schramm (1975: 27) , ". . . tele­
vision can be used efficiently to teach any subject matter 
where one-way communication will contribute to learning."
Allen (1975:146) proclaimed that children of higher mental 
ability benefited proportionately more than those of low 
ability from the motion depiction of instructional television 
". . . of the order of occurrence of objects, events, or pro­
cesses where an ordering task is involved." He also contended 
that children of low verbal reasoning ability benefited more 
than those of high ability from " . . .  motion depiction of an 
action or operation that duplicated the mental processing of 
that operation."
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The organization of television lessons is important. 
"Television is more likely to be an efficient tool of learn­
ing if it is planned and organized efficiently" (Chu and 
Schramm, 1975:38). Students must be introduced to instruc­
tional television lessons for lessons to be effective (Raecke, 
1970:128). Tressel (1975:24) said that basic skills were 
usually taught during the early part of the day, and teachers 
were not likely to interrupt this for ITV. Wittich (1973:510) 
stated:
Research studies indicate again and again that tele­
vision learning opportunities become increasingly 
efficient for learners when the teacher and pupils 
become deeply involved first in anticipating the 
nature of a forthcoming television learning experi­
ence, then in arranging the most effective kind of 
viewing conditions, and afterward in discussing the 
program in a true Socratic-style manner which foster 
follow-up involvement and clarification.
Hilsgen (1971:123) found that the presence of instruc­
tional television equipment in schools did not guarantee that 
the equipment would be used successfully. He said, "A tele­
vision program is doomed to failure if it incorporates only 
the standard crutch of teaching —  the lecture." Chu and 
Schramm (1975:10) emphasized that supplementary activities or 
adult interaction significantly increased the effectiveness 
of instructional television for children during preschool and 
for early elementary aged pupils. Tressel (1975 : 24) added 
that the instantaneous efficiency that made television such a 
powerful mass medium was also ITV's major handicap in adapting 
to the extremely varied need of children.
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"The major concern in effective utilization of class­
room television is the process by which the lesson can be 
integrated into the classroom instructional curriculum" 
(Klasek, 1971:2535). Moore (1970:349) said teachers selected 
science as the subject best suited for instructional tele­
vision lessons. Tressel (1975:5) admitted that "There is 
little question that . . . the average child today is far
more aware of science, contemporary problems, and the world 
than almost any child of pre-television era."
Teachers using television in the classroom employed 
essentially the same teaching methods with the medium. The 
program was followed with a review period (Rayburn, 1966:232). 
Teachers did not give tests on material presented during 
television programs but evaluated students through discus­
sions and by observation (Rayburn, 1966:234). Raecke (1970: 
128) noted that ITV lessons must be followed by follow-up 
experiences, and Hilsgen (1971:133) maintained that if the 
learning activity that had been viewed was not a valid one,
ITV would not make the activity valid for the classroom.
Moore (1970:345) contended that adapting to change was neces­
sary since television provided up-to-date information and new 
ideas that caused the subject matter to change. Chu and 
Schramm (197 5:78) argued that note-taking while viewing ITV 
was likely to interfere with learning during utilization of 
the medium as it was not provided in the telecast.
Scheduling was a major problem in the utilization of 
instructional television. Tressel (1975:24) pointed out that
27
scheduling problems were endless. He said if a program was 
scheduled to start on the hour, class time would be lost be­
cause many started on the half-hour. Raecke (1970:130) 
found that administrators believed that scheduling of instruc­
tional television programs for use in the classroom would 
always be a problem. Perrin (1976:7) contended that teachers 
objected to synchronizing their schedules with ITV and often 
disagreed with the content of programs and methodology of 
teaching. Pennington (197 0:100-101) confirmed that there was 
a difficulty in arranging class schedules to coincide with 
programs so ITV could be utilized. " . . .  the use of tele­
vision is restricted to those situations where school 
activity can be adapted to the broadcast content and schedule, 
rather than vice-versa" (Tressel, 1975:22). The flexibility 
to cope with scheduling problems existed mostly in the pri­
mary grades; therefore, most of the utilization of ITV 
occurred in the primary grades (Tressel, 1975:22).
Another problem in the utilization of instructional 
television was the availability of a television receiver. A 
reason teachers cited most frequently for not using ITV was 
that a receiver was not available (Rayburn, 1966:236).
Moore (1970:349) claimed that the favorable attitude of a 
teacher toward ITV declined if too much sharing of a receiver 
was involved. Dirr (1970:2) also found that the location of 
the receiver was associated with the number of times a tea­
cher used ITV in the classroom. Tressel (1975:25-26) 
discovered that often a television set was nominally available.
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He said, "It seems inappropriate to spend millions in broad­
casting a signal without a corresponding concern for the 
ability to receive it."
A third problem in the utilization of ITV was the 
cost of equipment. Raecke (1970:131) reasoned that cost 
factors were a major deterrent to the adoption of instruc­
tional television, and Pennington (1970:100-101) stressed 
that a lack of finances was a major factor in limiting the 
utilization of ITV in the classroom. Hilsgen (1971:132) con­
tended that the cost in time, energy, and money was great if 
television was to be successful. Perrin (1976:7) continued, 
"Students object to crude programs produced with shoe-string 
budgets* Their experience with commercial television estab­
lishes their expectancy for interest level and production 
quality." Raecke (1970:131) maintained superintendents were 
concerned about the cost of equipping classrooms with ITV. 
Planinc (1967:96) charged that even though cost was a major 
factor in the utilization of ITV, cost was not as large a 
factor as reported because necessary funds could be found 
once a decision was made to use ITV in the classroom. Tressel 
(1975:6) assured that ". . .if ITV is adequately and effect­
ively used, its cost is slight. . . . "
Additionally, several factors related to instructional 
television were found to have reduced the frequency of use. 
They were:
1. Adequate facilities for viewing the program 
are often a problem.
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2. Teachers may not be prepared to handle large 
class arrangements for partial instruction by tele­
vision.
3. The schedule can present a problem in that a 
forty-five-minute class period may only provide fif­
teen minutes for follow-up activities. This may be 
divided as the telecasts may begin on the hour or 
half-hour regardless of class schedule.
4. The lack of physical facilities may also be 
complicated especially when the students must travel 
some distance between buildings,
5. Instruction may be hampered, especially in 
the use of enrichment programs, because there are 
too few sets available.
6. In some cases there is the problem of tea­
cher reaction to experimentation in instruction.
There may be the need for considerable in-service 
education in connection with the use of audio-visual 
aids, including television.
7. There is the need for interpreting the use 
of television to students and to parents. This can 
affect the learning situation.
8. Study guides must be available for use by 
the teacher.
9. When teachers assign the viewing of out-of- 
school programs as part of homework, there may be a 
conflict with other wishes of the family concerning 
the evening's television viewing or other activities, 
such as scout meetings and clubs.
10. There is also the problem of technical dif­
ficulties either at the station or with the tele­
vision set.
11. There is the question of the number of 
telecasts presented each week. Some feel that they 
should be daily, while others prefer four days of 
telecasts and one day for work in the individual 
classes.
12. There are differences of opinions with re­
gard to the size of a class using televised 
instruction for direct teaching.
13. The question of homogeneous or ability groups 
may be raised.
14. There is a need for avoiding interruptions 
of the established class schedule which interfere 
with the use of the telecasts (Tarbet, 1961:228-229).
Miles (1964:306-309) listed nine types of teacher re­
jections to innovations. In summary format, they were:
1. Rejection when a teacher did not realize that an 
innovation existed or does not understand it.
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2. A teacher was not interested in using an innova­
tion and rejected the innovation by default.
3. A teacher rejected an innovation to maintain the 
status quo.
4. A teacher rejected an innovation because mores of 
society made it unsuitable for class.
5. A teacher rejected an innovation because other 
teachers were not using it.
6. A teacher rejected an innovation because of poor 
logic; for example, the teacher did not use television be­
cause the children watched enough television at home.
7. A teacher rejected an innovation by using the
actual thing, a field trip, instead of the innovation.
8. A teacher rejected an innovation because he felt
his work could not be improved or was better than that pre­
sented by the innovation.
9. A teacher rejected an innovation because he had 
tried the innovation and was not satisfied with it.
Recommendations were made by Dirr, Planinc, and Klasek 
on the utilization of instructional television. Dirr (1970:
81-82) recommended to the classroom teacher:
1. Become familiar with the full range of ser­
vices offered by ITV agency.
2. Use the services which seem most valuable.
3. Attempt to modify those services which are
not useful.
4. Work with administrators to determine how 
best to structure your school and classroom to make 
television useful.
5. Try new uses of television in your class­
room.
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Dirr's (1970:82-83) recommendations to administrators
were:
1. Select the best programming available.
2. With school personnel, study the unique 
characteristics of television and use them to best 
advantage in production.
3. Strive to make the teacher's manual ov-m more 
useful.
4. Publicize the availability of the 4 ea--r.er ' s 
manual and other correlated materials.
5. Transfer future productions to Kirosco: 
videotape or other' medium to provide for f l e x i ­
bility of use.
6. Study other types of programming <-rd support 
in anticipation of alternative mean..-, of procr.-e 
distribution to school systems.
7. Develop a more efficient system of pt<-'Uam 
evalua t ion„
8. Hse "spot announcements" to inform t.e ichers 
of all services.
Planinc (1967:100) made the following rocommendations 
on the utilization of inst rvict iona 1 television: lit.' said that
guidance and direction from the state department ft education 
and colleges and universities should be increased. He pro­
claimed that every effort should be made to elimin. te teachers* 
and administrator::’ resistance to changes ant1 j nn-'vat ions. He 
reiterated that a concerted effort must be made t- establish 
lines of commun i ca t ion to school systems to liuii < f hat in­
formation flowed to the teachers and administrator;- on 
innovations. Klasek (1971:2532) recommended that 'tudies be 
made to redefine ITV’s role in emerging patterns . . of
decentralized, individualized, self-paced, modul e .instruc­
tion and its role in the light of technologic.)] advances 
which will make available a proliferation of charm- Is" and 
video cassette tapes that wore low in cost.
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In conclusion, Wittich (1973:525) summarized ITV re­
search accumulated during the last twenty years with these 
significant generalizations:
1. The use of instructional television in the 
classroom can result in statistically significant 
advantages when television is planned and produced 
in terms of the known principles of media learning 
systems analysis and application.
2. Goals and objectives to be achieved by 
learners from ITV must be known. That is, learners 
and teachers must know why they are using televi­
sion and what purposes it will serve.
3. ITV is most likely to communicate effect­
ively when lessons are so planned as to use, in 
context, interrelated and appropriate other visual 
and audio experiences needed by and useful to 
learners.
4. To be effective, televised material must 
be easily seen and listening conditions must be 
provided for all students.
5. Television is most effective when it is in 
color. Color is inherently interesting; more im­
portant, it often provides the final clues essential 
to unlocking meaning and understanding.
6. The classroom teacher who accepts and uses 
television as a useful and effective means of more 
successfully accomplishing curriculum and course- 
of-study goals achieves significant results.
7. The classroom teacher who encourages ITV 
preparatory and follow-up activities and learner 
involvement in putting to use new-found information 
in creative and inventive ways achieves significant 
results.
Thus, ITV, to be effective, must be an integral 
part of the overall classroom learning environment.




The subjects for the study were the classroom teachers 
who were participating in the East Baton Rouge Parish Schools 
Instructional Television Program. The schools in the In­
structional Television Program were selected by officials of 
the East Baton Rouge Parish School Board on the basis of being 
representative of the elementary schools of the parish. There 
were 407 classroom teachers and approximately 10,500 students 
in these schools. The schools in the Instructional Televi­
sion Program and this study were Audubon, Beechwood, 
Bellingrath Hills, Dalton, Dufrocq, Eden Park, Hollywood, La 
Belle Aire, Magnolia Woods, Parkridge, Parkview, Polk, 
Shenandoah, Southdowns, Twin Oaks, Walnut Hills, Westminster, 
Wildwood, Winbourne, and Zion City.
DEVELOPMENT OF THE QUESTIONNAIRE
The investigator developed a questionnaire consisting 
of thirty-seven items that paralleled the hypotheses of the 
study. Questions one through six were designed to collect 
data which aided in determining teacher factors that were 
significantly related to the frequency of use of instruc­
tional television in the classroom. This part requested 
information on age, sex, highest degree held, number of course
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hours completed in educational media, number of course hours 
completed in instructional television, and years teaching 
experience.
Questions seven through thirty-six were designed to 
collect information on other factors that may have been sig­
nificantly related to the frequency of use of instructional 
television in the classroom. These questions pertained to 
school enrollment, class size, grade level taught, access to 
television receiver, availability of video cassette tape to 
record programs, availability of support personnel to provide 
assistance, schedule conflicts, picture reception quality, 
availability of instructional television manual to familiarize 
the teacher with programs and to assist in planning lessons, 
whether the teacher was required to spend additional time 
planning and preparing lessons incorporating instructional 
television, the content of programs, supervisor's encourage­
ment to use instructional television, principal's encourage­
ment to use instructional television, fear of damaging 
instructional television equipment, whether the teacher be­
lieved instructional television presented subject matter as 
well as the teacher, discovery from results of tests that in­
structional television had helped students to retain more 
subject matter, learning effective use of instructional tele­
vision in workshops, discussion of instructional television 
at faculty meetings, belief that instructional television 
gained and held the attention of students, belief that the 
classroom was conducive to using instructional television,
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knowledge of operation of instructional television equipment, 
belief that teachers were able to use instructional tele­
vision successfully, belief that instructional television 
motivated students, inability to preview programs, personal­
ity of the instructional television teacher in the televised 
programs, time incurred in the use of instructional televi­
sion, opportunity to learn how instructional television was 
used, confidence in using instructional television effect­
ively, and belief in innovative programs such as instructional 
television.
Question thirty-seven requested the average number of 
instructional television programs the teacher used in class 
each week.
VARIABLES
The independent variables of the study were age, sex, 
highest degree held, number of course hours completed in 
educational media, the number of course hours completed in 
instructional television, years teaching experience, school 
enrollment, size of class, grade level taught, access to 
television receiver, availability of video cassette tapes to 
record programs, availability of support personnel to provide 
assistance, schedule conflicts, picture reception quality, 
availability of instructional television manual to familiarize 
the teacher with programs and to assist in planning lessons, 
whether the teacher was required to spend additional time 
planning and preparing lessons incorporating instructional
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television, the content of programs, supervisor's encourage­
ment to use instructional television, principal's encourage­
ment to use instructional television, fear of damaging 
instructional television equipment, whether the teacher be­
lieved instructional television presented subject matter as 
well as the teacher, discovery from results of tests that 
instructional television had helped students to retain more 
subject matter, learning effective use of instructional tele­
vision from workshops, discussion of instructional television 
at faculty meetings, belief that instructional television 
gained and held the attention of students, belief that the 
classroom was conducive to using instructional television, 
knowledge of operation of instructional television equipment, 
belief that teachers were able to use instructional tele­
vision successfully, belief that instructional television 
motivated students, inability to preview programs, personality 
of the instructional television teacher in the televised pro­
grams, time incurred in the use of instructional television, 
opportunity to learn how to use instructional television from 
workshops, confidence in using instructional television ef­
fectively, and belief in innovative programs such as instruc­
tional television. The dependent variable was the frequency 
of use of instructional television in the classroom.
NULL HYPOTHESES
The null hypotheses in this study were the following:
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1. The age of the teacher is not related to the fre­
quency of use of instructional television in the classroom.
2. The sex of the teacher is not related to the fre­
quency of use of instructional television in the classroom.
3. The college degree held by the teacher is not 
related to the frequency of use of instructional television 
in the classroom.
4. The number of semester/quarter hours of courses 
in educational media the teacher has completed is not related 
to the frequency of use of instructional television in the 
classroom.
5. The number of semester/quarter hours of courses 
in instructional television the teacher has completed is not 
related to the frequency of use of instructional televi sion 
in the classroom.
6. The number of years of teaching experience of 
teachers is not related to the frequency of use of instruc­
tional television in the classroom.
7. The number of students in a school is not related 
to the frequency of use of instructional television in the 
classroom.
8. The size of the class is not related to the fre­
quency of use of instructional television in the classroom.
9. The grade level at which the teacher teaches is 
not related to the frequency of use of instructional tele­
vision in the classroom.
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10. The teacher's access to a television receiver is 
not related to the frequency of use of instructional televi­
sion in the classroom.
11. The number of video cassette tapes available for 
the teacher to record instructional television programs is 
not related to the frequency of use of instructional televi­
sion in the classroom.
12. The availability of a video cassette recorder 
for the teacher to record instructional television programs 
when they are telecast is not related to the frequency of use 
of instructional television in the classroom.
13. The availability of support personnel to assist 
the teacher is not related to the frequency of use of instruc­
tional television in the classroom.
14. The inability to use instructional television 
programs during their regularly scheduled telecasting because 
of schedule conflicts is not related to the frequency of use 
of instructional television in the classroom.
15. The quality of the instructional television pic­
ture received in the classroom is not related to the frequency
of use of instructional television in the classroom.
16. The provision of an instructional television 
manual to familiarize the teacher with programs and to be of 
assistance in planning lessons is not related to the frequency 
of use of instructional television in the classroom.
17. The time teachers have to spend planning and pre­
paring lessons that incorporate instructional television is
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not related to the frequency of use of instructional televi­
sion in the classroom.
18. The content of the instructional television pro­
grams is not related to the frequency of use of instructional 
television in the classroom.
19. The encouragement of the supervisor to use in­
structional television is not related to the frequency of use 
of instructional television in the classroom.
20. The encouragement of the principal to use in­
structional television is not related to the frequency of use 
of instructional television in the classroom.
21. The fear of damaging instructional television 
equipment is not related to the frequency of use of instruc­
tional television in the classroom.
22. The belief that instructional television presents 
subject matter as well as the teacher is not related to the 
frequency of use of instructional television in the classroom.
23. The discovery from results of tests that instruc­
tional television has helped students to retain more subject 
matter is not related to the frequency of use of instructional 
television in the classroom.
24. The perception of the effectiveness of using in­
structional television learned from workshops is not related 
to the frequency of use of instructional television in the 
classroom.
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25. The discussion of use of instructional televi­
sion at faculty meetings is not related to the frequency of 
use of instructional television in the classroom.
26. The teacher's belief that instructional televi­
sion can gain and hold the attention of the students is not 
related to the frequency of use of instructional television 
in the classroom.
27. The teacher's belief that the classroom is con­
ducive to using instructional television is not related to 
the frequency of use of instructional television in the class­
room.
28. Perceptions by the teachers that they know how 
to operate instructional television equipment is not related 
to the frequency of use of instructional television in the 
classroom.
29. The belief that teachers are able to use instruc­
tional television in their classroom successfully is not 
related to the frequency of use of instructional television
in the classroom.
30. The belief that instructional television can 
motivate students is not related to the frequency of use of 
instructional television in the classroom.
31. The inability to preview programs for use in 
teaching classes is not related to the frequency of use of 
instructional television in the classroom.
32. The personality of the instructional television 
teacher in the televised programs as perceived by the teachers
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is not related to the frequency of use of instructional tele­
vision in the classroom.
33. The time incurred in the use of instructional 
television programs is not related to the frequency of use of 
instructional television in the classroom.
34. The opportunity to learn how to use instructional 
television is not related to the frequency of use of instruc­
tional television in the classroom.
3 5. The teacher's confidence that instructional 
television is being used effectively is not related to the 
frequency of use of instructional television in the classroom.
36. The teacher's belief that innovative programs 
such as instructional television can improve learning is not 
related to the frequency of use of instructional television 
in the classroom.
COLLECTION OP DATA
Total sampling was applied to the classroom teachers 
who taught in the selected schools participating in the East 
Baton Bouge Parish Schools Instructional Television Program. 
Questionnaires for each school were placed in individual 
envelopes and taken to each school's principal by the re­
searcher. The principal gave the questionnaires to the 
teachers. The questionnaires were completed by the class­
room teachers and returned to the investigator in an 
addressed, stamped envelope attached to each questionnaire.
The percentage of return of the questionnaires was 78 per
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cent, 318 questionnaires out of 407 distributed. However, 
not every question was answered by the teachers.
TREATMENT OF DATA
The statistical procedure that was used to analyze 
the data was Chi Square. The Chi Square values were computed 
by using the formula:, <f o - f e > 2X* = summation
fe
Some logical categories were combined to facilitate the Chi 
Square test. The degrees of freedom changed according to the 
number of rows and columns involved in each table. The .05 
level of significance was used in testing the null hypotheses.
The remainder of this chapter will present the data 
on the statistical relations of the independent variables to 
the dependent variable. The dependent variable, the frequency 
of use of instructional television during an average week, is 
given across the top of the double entry contingency table, 
and the independent variables are listed down the side of each 
table. The number in each cell represents the actual fre­
quencies or the observed frequencies as recorded from the 
questionnaires.
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Table 1 compares the frequency of use of ITV and the 
age of the teacher.
Table 1
Comparison of Frequency of Use of ITV and Age of Teacher
Frequency of Use
Age 0 1 2 3 4
5 or 
More Total
Under 2 5 11 10 8 6 0 0 35
25-35 45 38 17 24 11 11 146
36-45 22 25 12 9 2 4 74
4 6 and Over 21 12 8 5 7 3 56
----- - - • m m - f
TOTALS 99 85 45 44 20 18 311
X2 = 10.277
The null :hypothesis is accepted that the age of the
teacher is not related to the frequency of use of instruc 
tional television in the classroom.
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Table 2 compares the frequency of use of ITV and the
sex of the teacher.
Table 2
Comparison of Frequency of Use of ITV and Sex of Teacher
Frequency of Use
5 or
Sex 0 1 2 3 4 More Totai
Male 1 4 2 3 4 0 14
Female 101 21 4_3 ii 18 i 7 2 9 0
TOTALS 102 83 45 44 22 17 313
X2 = 5.991
The null hypothesis is accepted that the sex of the 
teacher is not related to the frequency of use of ITV in the 
classroom. Acceptance of the null hypothesis is attributed 
to the small number of males teaching in the schools.
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Table 3 compares the frequency of use of ITV to the
college degree held by the teacher.
Table 3
Comparison of Frequency of Use of ITV and 
College Degree Held by Teacher
Frequency of Use
Degree 0 1 2 3 4
5 or 
More TotaJ
Bachelor's 61 50 24 27 8 12 182
Master's 29 23 13 11 2 4 82
Master's + 30 8 11 6 6 8 3 42
Specialist 4 1 2 1 0 0 8
Doctor * s 0 0 0 0 2 0 2
— ""— '
TOTALS 102 85 45 45 20 19 316
X2 = 10.562
The null hypothesis is rejected that the college de-
gree held by the teacher is not related to the frequency of 
use of instructional television in the classroom.
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Table 4 compares the frequency of use of ITV to the 
hours of courses in educational media the teacher has com­
pleted .
Table 4
Comparison of Frequency of Use of ITV and 
Hours of Courses in Educational Media Teacher Has Completed
Frequency of Use
Hours 0 1 2 3 4
5 or 
More Total
0 29 24 11 9 6 3 82
1-3 43 38 15 20 8 11 135
4-6 15 12 10 10 2 4 54
7-9 4 4 2 3 0 1 14
10-12 4 2 2 2 2 1 13
13 or more 3 3 1 2 2 0 11
TOTALS 96 84 41 46 20 20 309
X2 = 4.956
The null hypothesis is accepted that the number of
semester/quarter hours of courses in educational media the 
teacher has completed is not related to the frequency of use 
of instructional television in the classroom.
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Table 5 compares the frequency of use of instructional 
television to the number of semester/quarter hours of courses 
in ITV the teacher has completed.
Table 5
Comparison of Frequency of Use cf ITV and Hours 
of Courses in Instructional Television Teacher Has Completed
Frequency of Use
Hours 0 1 2 3 4
5 or 
More Total
0 89 79 39 39 14 17 277
1-3 7 4 2 4 3 2 22
4-6 0 1 1 3 1 0 6
7-9 0 0 1 0 1 0 2
10-12 1 0 0 0 1 0 2
13 or more 0 1 0 0 0 0 1
TOTALS 97 85 43 46 20 19 310
X2 = 8.554
The null hypothesis is accepted that the number of
semester/quarter hours of courses in instructional television 
the teacher has completed is not related tc the frequency of 
use of instructional television in the classroom.
Table 6 compares the frequency of use of instructional 
Television to the number of years teaching experience of tea­
chers.
Table 6
Comparison of Frequency of Use of ITV and 
Number of Years Teaching Experience of Teacher
Years
Frequency of Use
0 1 2 3 4
5 or 
More Total
0 4 2 4 2 0 0 12
1-3 14 19 6 9 3 4 55
4-5 22 15 4 5 3 3 52
6-10 25 18 10 5 2 6 66
11-15 16 16 10 8 4 2 56
More than 15 20 15 II 7 _J_ 4 64
TOTALS 101 85 45 36 19 19 305
X2 = 4.870
The null hypothesis is accepted that the number of
years teaching experience of teachers is not related to the 
frequency of use of instructional television in the class­
room.
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Table 7 compares the frequency of use of instructional
television to the number of students in a school.
Table 7
Comparison of Frequency of Use of ITV and 
Number of Students in a School
Frequency of Use
Students 0 1 2 3 4
5 or 
More Total
Less than 300 8 4 4 7 1 2 26
300-499 20 24 15 14 9 7 89
500-699 37 27 15 14 3 2 98
700 or more 33 26 10 9 5 7 90
TOTALS 98 81 44 44 18 18 303
X2 = 12.683
The null hypothesis is rejected that the number of
students in a school is not related to the frequency of use 
of instructional television in the classroom.
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Table 8 compares the frequency of use of instructional
television to the size of the class.
Table 8
Comparison of Frequency of Use of ITV and
Size of Class
Size
Frequency of U se
0 1 2 3 4
5 or 
More Total
1-20 4 5 7 4 0 0 20
21-25 37 24 23 16 10 10 120
26-30 51 45 15 23 7 7 148
31 or more __9 11 _3 _3 _2 _2 30
TOTALS 101 85 48 46 19 19 318
X2 = 15.097
The null hypothesis is rejected that the size of the 
class is not related to the frequency of use of instructional 
television in the classroom.
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Table 9 compares the frequency of use of instructional
television by teachers according to the grade level.
Table 9
Comparison of Frequency of Use of ITV 
by Grade Level
Frequency of Use
Grade Level 0 1 2 3 4
5 or 
More Total
K 9 13 10 5 4 8 49
1st 14 10 5 9 4 3 45
2nd 19 11 9 7 1 4 51
3rd 14 2 8 7 3 1 35
4th 16 7 4 7 3 1 38
5th 13 19 5 8 2 1 48
6th 15 8 1 5 2 1 32
— *-
TOTALS 100 70 42 48 19 19 2 98
X2 = 7.089
The null hypothesis is rejected that the grade level
at which the teacher teaches is rot related to the frequency 
of use of instructional television in the classroom.
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Table 10 compares the frequency of use of instruc­
tional television to the teacher's access to a television 
receiver.
Table 10
Comparison of Frequency of Use of ITV and 
Teacher's Access to Television Receiver
Access
Frequency of Use
0 1 2 3 4
5 or 
More Total
Never 18 0 0 0 0 0 18
Seldom 16 10 1 2 1 1 31
Often 33 43 13 24 9 9 131
Always 28 31 27 2_0 1£ _9 125
TOTALS 95 84 41 46 20 19 305
X2 = 27.257
The null hypotehsis is rejected chat the teacher's
access to a television receiver is not related to the fre­
quency of use of instructional television in the classroom.
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Table 11 compares the frequency of use of instruc­
tional television to the number of video cassette tapes 
available for the teacher to record ITV programs.
Table 11
Comparison of Frequency of Use of ITV and
Number of Video Cassette Tapes Ava ilable
Frequency of Use
Cassette Tapes 
Available: 0 1 2 3 4
5 or 
More Total
Never 27 3 7 3 2 1 43
Seldom 24 16 4 7 5 3 59
Often 33 31 12 21 4 8 109
Always 13 32 22 12 _8 6 93
TOTALS 97 82 45 43 19 18 304
X2 = 9.778
The null hypothesis is accepted that the number of
video cassette tapes available for the teacher to record in­
structional television programs is not related to the 
frequency of use of instructional television in the class­
room .
54
Table 12 compares the frequency of use of instruc­
tional television to the availability of a video cassette 
recorder for the teacher to record instructional television 
programs when they are telecast.
Table 12
Comparison of Frequency of Use of ITV and





0 1 2 3 4
5 or 
More Total
Never 31 7 7 3 1 3 52
Seldom 25 17 5 4 6 3 60
Often 25 36 15 23 3 4 106
Always 15 23 18 13 8 _8 85
TOTALS 96 83 45 43 18 18 303
X2 = 22.235
The null hypothesis is rejected that the availability
of a video cassette recorder for the teacher to record in­
structional television programs when they are telecast is not 
related to the frequency of use of ITV in the classroom.
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Table 13 compares the frequency of use of instruc­
tional television to the availability of support personnel 
to assist the teacher.
Table 13
Comparison of Frequency of Use of ITV and 





0 1 2 3 4
5 or 
More Total
Never 30 10 7 9 2 2 60
Seldom 27 28 11 8 5 3 82
Often 28 31 17 18 9 7 110
Always _9 13 _8 _8 _4 _5 47
TOTALS 94 82 43 43 20 17 299
X2 = 9.216
The null hypothesis is accepted that the availability
of support personnel to assist the teacher is not related to
the frequency of use of instructional television in the class­
room.
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Table 14 compares the frequency of use of instruc­
tional television to the inability to use instructional 
television programs during their regularly scheduled telecast 
because of schedule conflicts.
Table 14




Conflicts 0 1 2 3 4
5 or 
More Total
Never 27 4 1 1 1 0 34
Seldom 54 48 19 14 4 4 143
Often 15 29 25 26 13 12 120
Always 3 3 0 5 1 3 15
TOTALS 99 84 45 46 19 19 312
X2 = 54.271
The null hypothesis is rejected that the inability to
use instructional television programs during their regularly 
scheduled telecast because of schedule conflicts is not re­
lated to the frequency of use of instructional television in 
the classroom.
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Table 15 compares the frequency of use of instruc­
tional television to the quality of the instructional
television picture received in the classroom.
Table 15
Comparison of Frequency of Use Of ITV and
Quality of Instructional Television Picture
Frequency of Use
Picture
Quality: 0 1 2 3 4
5 or 
More Total
Never 26 4 1 1 0 0 32
Seldom 32 25 13 9 2 1 82
Often 19 34 20 21 15 13 122
Always 13 19 9 13_ 4 _5 63
TOTALS 90 82 43 44 21 19 299
X2 = 44.386
The null hypothesis is rejected that the quality of
the instructional television picture received in the class­
room is not related to the frequency of use of instructional 
television in the classroom.
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Table 16 compares the frequency of use of instruc­
tional television to the provision of an instructional 
television manual to familiarize the teacher with programs 
and to be of assistance in planning lessons.
Table 16
Comparison of Frequency of Use of ITV and 




0 1 2 3 4
5 or 
More Total
Never 14 4 2 4 0 1 25
Seldom 16 9 7 8 2 0 42
Often 32 31 8 14 5 6 96
Always 36_ 40 2J3 20 13 12 149
TOTALS 98 84 45 46 20 19 312
X2 = 11.387
The null hypothesis is accepted that the provision 
of an instructional television manual to familiarize the tea­
cher with programs and to be of assistance in planning lessons 
is not related to the frequency of use of instructional tele­
vision in the classroom.
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Table 17 compares the frequency of use of instruc­
tional television to the time teachers have to spend planning 
and preparing lessons that incorporate instructional televi­
sion in them.
Table 17
Comparison of Frequency of Use of ITV and
Time Teachers Spend Planning and Preparing Lessons Using ITV
Frequency of Use
ITV Lessons 
Preparation: 0 1 2 3 4 5 or More Total
Never 44 18 5 11 4 3 85
Seldom 35 39 17 9 8 9 117
Often 11 24 20 19 7 6 87
Always _6 _4 _2 _6 _1 _A 20
TOTALS 96 85 44 45 20 19 309
X2 = 24.116
The null hypothesis is rejected that the time teachers 
have to spend planning and preparing lessons that incorporate 
instructional television is not related to the frequency of 
use of instructional television in the classroom.
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Table 18 compares the frequency of use of instruc­
tional television to the content of the instructional
television programs.
Table 18
Comparison of Frequency of Use of ITV and 




0 1 2 3 4
5 or 
More Total
Never 15 0 0 0 0 0 15
Seldom 35 39 11 9 2 1 97
Often 42 41 32 28 15 17 175
Always _2 1 8 _3 _1 18
TOTALS 94 83 44 45 20 19 305
X2 = 41.858
The null hypothesis is rejected that the content of
the instructional television programs is not related to the 
frequency of use of instructional television in the classroom.
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Table 19 compares the frequency of use of instruc­
tional television to the encouragement of the supervisor to
use instructional television.
Table 19
Comparison of Frequency of Use of ITV and 




0 1 2 3 4
5 or 
More Total
Never 34 17 11 11 3 2 78
Seldom 29 29 13 10 4 3 88
Often 26 27 16 18 11 9 107
Always _6 10 5 _6 _2 _5 34
TOTALS 95 83 45 45 20 19 307
X2 = 13.054
The null hypothesis is rejected that the encouragement
of the supervisor to use instructional television is not re­
lated to the frequency of use of instructional television in
the classroom.
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Table 20 compares the frequency of use of instruc­
tional television to the encouragement of the principal to
use instructional television.
Table 20
Comparison of Frequency of Use of ITV and 




0 1 2 3 4
5 or 
More Total
Never 20 1 0 2 1 1 25
Seldom 24 23 12 8 6 2 75
Often 37 47 23 23 10 10 150
Always 15 12 _8 10 3 JL 54
TOTALS 96 83 43 43 20 19 304
X2 = 9.665
The null hypothesis is accepted that the encouragement
of the principal to use instructional television is not re­
lated to the frequency of use of instructional television in
the classroom.
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Table 21 compares the frequency of use of instruc­
tional television to the fear of damaging instructional
television equipment.
Table 21
Comparison of Frequency of Use of ITV and 




Equipment: 0 1 2 3 4
5 or 
More Total
Never 55 52 29 33 16 12 197
Seldom 28 20 10 8 3 5 74
Often 7 8 4 6 1 0 26
Always 4 _5 1 _0 _0 _0 10
TOTALS 94 85 44 47 20 17 3 07
X2 = 9.231
The null hypothesis is accepted that the fear of
damaging instructional television equipment is not related to 
the frequency of use of instructional television in the class­
room.
64
Table 22 compares the frequency of use of instruc­
tional television to the belief that instructional television 
presents subject matter as well as the teacher.
Table 22
Comparison of Frequency of Use of ITV and




Presentation: 0 1 2 3 4
5 or 
More Total
Never 12 1 1 1 0 1 16
Seldom 32 30 8 6 4 3 83
Often 44 49 33 33 14 12 185
Always 6 5 0 5 2 21
TOTALS 94 85 42 45 21 18 305
X2 = 20.243
The null hypothesis is rejected that the belief that 
instructional television presents subject matter as well as 
the teacher is not related to the frequency of use of instruc 
tional television in the classroom.
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Table 23 compares the frequency of use of instruc­
tional television to the discovery from results of tests that 
instructional television has helped students retain more sub­
ject matter.
Table 23





0 1 2 3 4
5 or 
More Total
Never 37 13 13 8 3 4 78
Seldom 25 35 9 16 7 4 96
Often 21 28 19 18 8 8 102
Always _1 _0 _0 _3 _0 2 6
TOTALS 84 76 41 45 18 18 282
X2 * 10.831
The null hypothesis is accepted that the discovery
from tests that instructional television has helped students 
retain more subject matter is not related to the frequency of 
use of instructional television in the classroom.
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Table 24 compares the frequency of use of instruc­
tional television to the perception of the effectiveness of
using instructional television learned from workshops.
Table 24
Comparison of Frequency of Use of ITV and 
Perception of Effectiveness of ITV Learned From Workshops
Perception of 
Effectiveness:
Frequency of U se
0 1 2 3 4
5 or 
More Total
Never 55 30 36 22 3 7 153
Seldom 23 15 15 15 8 4 80
Often 17 14 8 7 9 6 61
Always _1 2 2 _1 0 0 __6
TOTALS 96 61 61 45 20 17 300
X2 = 16.251
The null hypothesis is rejected that the perception
of the effectiveness of using instructional television learned
from workshops is not related to the frequency of use of in­
structional television in the classroom.
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Table 25 compares the frequency of use of instruc­
tional television to the discussion of the use of
instructional television at faculty meetings.
Table 25
Comparison of Frequency of Use of ITV and 




0 1 2 3 4
5 or 
More Total
Never 18 15 7 3 5 2 50
Seldom 55 46 28 28 9 10 176
Often 23 22 11 15 6 7 84
Always _0 _0 _0 _0 _0 _0 0
TOTALS 96 83 46 46 20 19 310
X2 = 3.829
The null hypothesis is accepted that the discussion
of the use of instructional television at faculty meetings is 
not related to the frequency of use of instructional televi­
sion in the classroom.
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Table 2 6 compares the frequency of use of instruc­
tional television to the teacher's belief that instructional
television can gain and hold the attention of the student.
Table 26
Comparison of Frequency of Use of ITV and 





0 1 2 3 4
5 or 
More Total
Never 7 0 0 0 0 0 7
Seldom 16 11 4 3 1 1 36
Often 81 38 37 35 16 16 223
Always 17 _8 _4 _6 _3 _2 40
TOTALS 121 57 45 44 20 19 307
X2 = 11.881
The null hypothesis is accepted that the teacher's
belief that instructional television can gain and hold the
attention of the student is not related to the frequency of
use of instructional television in the classroom.
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Table 27 compares the frequency of use of instruc­
tional television to the teacher's belief that the classroom
is conducive to using instructional television.
Table 27
Comparison of Frequency of Use of ITV and 




to ITV: 0 1 2 3 4
5 or 
More Total
Never 14 2 0 1 0 0 17
Seldom 25 24 11 2 2 1 65
Often 45 56 30 30 12 14 187
Always 1_1 8 _3 11 _6 _4 44
TOTALS 95 90 44 45 20 19 313
X2 = 24.554
The null hypothesis is rejected that the teacher ' s
belief that the classroom is conducive to using instructional
television is not related to the frequency of use of instruc­
tional television in the classroom.
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Table 28 compares the frequency of use of instruc­
tional television to the perceptions by the teachers that
they know how to operate instructional television equipment.
Table 28
Comparison of Frequency of Use of ITV and 




Operation: 0 1 2 3 4
5 or 
More Total
Never 17 4 1 0 0 0 22
Seldom 35 24 17 7 1 2 86
Often 33 35 23 25 11 13 140
Always _6 15 4 13_ _6 3 47
TOTALS 91 78 45 45 18 18 295
X2 = 29.561
The null hypothesis is rejected that the perceptions
by the teachers that they know how to operate instructional
television equipment is not related to the frequency of use
of instructional television in the classroom.
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Table 29 compares the frequency of use of instruc­
tional television to the belief that teachers are able to
use instructional television in their classrooms successfully.
Table 29
Comparison of Frequency of Use of ITV and




Use of ITV: 0 1 2 3 4
5 or 
More Total
Never 7 1 3 0 0 1 12
Seldom 27 30 13 6 3 2 81
Often 54 45 22 34 13 12 180
Always 3 4 _3 _2 1 3 16
TOTALS 91 80 41 42 17 18 289
X2 = 9.325
The null hypothesis is accepted that the belief that
teachers are able to use instructional television in their 
classrooms successfully is not related to the frequency of 
use of instructional television in the classroom.
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Table 30 compares the frequency of use of instruc­
tional television to the belief that instructional television
can motivate students.
Table 30
Comparison of Frequency of Use of ITV and 
Belief That ITV Can Motivate Students
Frequency of Use
Motivates 
Students: 0 1 2 3 4
5 or 
More Total
Never 8 0 0 0 0 0 8
Seldom 15 19 7 3 1 1 46
Often 58 54 35 35 14 14 210
Always 14_ 13 _3 _8 _6 4 48
TOTALS 95 86 45 46 21 19 312
X2 = 16.408
The null hypothesis is rejected that the belief that
instructional television can motivate students is not related
to the frequency of use of instructional television in the
classroom.
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Table 31 compares the frequency of use of instruc­
tional television to the inability to preview programs for
use in teaching classes.
Table 31
Comparison of Frequency of Use of ITV and 





0 1 2 3 4
5 or 
More Total
Never 23 6 1 8 3 2 43
Seldom 24 25 18 20 12 14 113
Often 38 43 21 15 5 2 124
Always 11 _9 _2 _1 _0 _0 23
TOTALS 96 83 42 44 20 18 303
X2 = 36.829
The null hypothesis is rejected that the inability to
preview programs for use in teaching classes is not related
to the frequency of use of instructional television in the
classroom.
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Table 32 compares the frequency of use of instruc­
tional television and the personality of the instructional 
television teacher in the televised programs as perceived by 
the classroom teacher.
Table 32
Comparison of Frequency of Use of ITV and




Teacher: 0 1 2 3 4
5 or 
More Total
Never 45 29 17 29 10 10 140
Seldom 38 49 21 15 9 7 138
Often 6 7 4 2 1 2 22
Always 1 1 1 1 0 0 4
TOTALS 89 86 43 47 20 19 304
X2 = 3.730
The null hypothesis is accepted that the personality
of the instructional television teacher in the televised pro­
grams as perceived by the classroom teachers is not related 
to the frequency of use of instructional television in the 
classroom.
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Table 33 compares the frequency of use of instruc­
tional television and the time incurred in the use of
instructional television programs.
Table 33
Comparison of Frequency of Use of ITV and 




0 1 2 3 4
5 or 
More Total
Never 24 8 2 8 3 2 47
Seldom 13 27 14 20 10 6 90
Often 36 42 26 14 6 10 134
Always 15 5 3 3 _0 _1 27
TOTALS 88 82 45 45 19 19 298
X2 = 12.176
The null hypothesis is accepted that the time incurred
in the use of instructional television programs is not related
to the frequency of use of instructional television in the
classroom.
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Table 34 compares the frequency of use of instruc­
tional television to the teacher's opportunity to learn how
to use instructional television.
Table 34
Comparison of Frequency of Use of ITV and




ITV Use: 0 1 2 3 4
5 or 
More Total
Never 35 13 7 7 2 1 65
Seldom 45 40 16 15 6 8 130
Often 14 21 18 20 8 8 89
Always _4 _6 _4 _4 _3 _2 23
TOTALS 98 80 45 46 19 19 307
X2 = 25.772
The null hypothesis is rejected that the opportunity
to learn how to use instructional television is not related
to the frequency of use of instructional television in the
classroom.
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Table 35 compares the frequency of use of instruc­
tional television to the teacher's confidence that
instructional television is being used effectively.
Table 3 5
Comparison of Frequency of Use of ITV and 




0 1 2 3 4
5 or 
More Total
Never 37 4 0 1 0 0 42
Seldom 45 42 11 4 3 0 105
Often 9 32 30 32 13 15 131
Always _0 _6 _3 7 _3 3 22
TOTALS 91 84 44 44 19 18 300
X2 = 102.397
The null hypothesis is rejected that the teacher* s
confidence that instructional television is being used
effectively is not related to the frequency of use of in­
structional television in the classroom.
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Table 3 6 compares the frequency of use of instruc­
tional television to the teacher's belief that innovative 
programs such as instructional television can improve 
learning.
Table 36
Comparison of Frequency of Use of ITV and





0 1 2 3 4
5 or 
More Total
Never 25 0 0 0 0 0 25
Seldom 35 45 5 8 1 0 95
Often 25 29 34 30 15 15 148
Always _3 _8 _4 4 _4 4 27
TOTALS 88 83 43 42 20 19 295
X2 = 83.450
The null hypothesis is rejected that the teacher's
belief that innovative programs such as instructional tele­
vision can improve learning is not related to the frequency 
of use of instructional television in the classroom.
Finally, teachers were given an opportunity to pro­
vide information and comments on the Instructional Television 
Program in East Baton Rouge Parish Schools. The information 
and comments only amplified the findings in the study and 




This study was concerned with the factors related to 
the utilization of instructional television by teachers in 
selected elementary schools of the East Baton Rouge 
(Louisiana) Parish School System. Total sampling was applied 
to the classroom teachers who taught in the twenty selected 
schools in the Instructional Television Program. The per­
centage of return of questionnaires was 78 percent, 318 
questionnaires out of 407 distributed.
The statistical procedure used to analyze the data 
was Chi Square. The .05 level of significance was used in 
testing the null hypotheses.
CONCLUSIONS
Analysis of the data justified the conclusion that 
the following were not related to the frequency of use of 
instructional television in the classroom:
1. The age of the teacher.
2. The sex of the teacher.
3. The formal media preparation of the teacher.




5. The number of years of teaching experience of the
teacher.
6. The teacher's access to video cassette tapes.
7. The availability of support personnel to assist 
the teacher.
8. The lack of instructional television manual to 
familiarize the teacher with programs and to assist in plan­
ning lessons.
9. Encouragement from teacher's principal to use 
instructional television.
10. The teacher's fear of television equipment.
11. Test results
12. Discussion of instructional television at faculty 
meetings.
13. Teacher's belief that instructional television 
holds the attention of the students.
14. The belief that teachers are able to use instruc­
tional television in their classrooms successfully.
15. The poor personality of the instructional tele­
vision teacher in the televised programs.
16. The class time required to use instructional 
television.
Further, analysis of the data justified the conclusion 
that the following were related to the frequency of use of 
instructional television in the classroom:
1. The degree held by the teacher.
2, The number of students in a school.
3. The size of the class.
4. The grade taught by the teacher.
5. The teacher's access to a television receiver.
6. The teacher's access to a video cassette recorder.
7. Conflicts between teaching schedules and tele­
casting schedules.
8. Poor television reception.
9. The extra time teachers must spend planning and 
preparing lessons that incorporate instructional television.
10. Poor content of instructional television programs.
11. Encouragement from the teacher's supervisor to 
use instructional television.
12. The teacher's belief in the effectiveness of in­
structional television.
13. Teacher participation in instructional television 
workshops.
14. The teacher's belief that the classroom is con­
ducive to using instructional television.
15. The teacher's ability to operate instructional 
television equipment.
16. The teacher's belief that instructional televi­
sion can motivate students.
17. The inability to preview programs for use in 
teaching classes.
18. Lack of opportunity to learn how to use instruc­
tional television.
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19. Teacher's lack of confidence in the effectiveness 
of instructional television.
20. The teacher's belief that innovative programs 
such as instructional television can improve learning.
RECOMMENDATIONS
The following recommendations are made to help in­
crease the frequency of use of instructional television in 
the classroom:
1. The size of classes should be reduced.
2. Additional television receivers should be pro­
vided for each school.
3. Additional video cassette recorders should be 
provided for each school.
4. Recorded programs should be provided to eliminate 
conflicts between teaching schedules and telecasting sched­
ules.
5. Television reception in the schools should be 
improved.
6. Teachers should be given additional time to plan 
and prepare lessons that incorporate instructional television.
7. The content of instructional television programs 
should be improved.
8. Supervisors should continue to encourage teachers 
to use instructional television in their classes.
9. Workshops should be scheduled to assist teachers 
in the operation of instructional television equipment and 
the effective use of ITV in the classroom.
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10. Teachers should be given an opportunity to pre­
view instructional television programs for use in teaching 
classes.
RECOMMENDATIONS FOR FURTHER STUDY
Recommendations for further study include the follow­
ing :
1. To determine what causes the factors that limit 
the use of instructional television in the classroom,
2. To determine if grants or funds are available to 
conduct workshops and conferences to introduce and instruct 
educators in the utilization of ITV equipment.
3. To determine if any additional funds will be 
available with the expansion of the Louisiana Educational 
Television Network for providing support personnel and activ­
ities for utilizing ITV in classrooms.
4. To determine the potential of instructional tele­
vision in secondary education in Louisiana.
5. To determine the possibilities of expanding ways 
to disseminate information to teachers and administrators in­
terested in the utilization of instructional television in 
the classroom.
6. To determine the possibilities of increasing ITV 
courses in Louisiana's colleges and universities.
7. To determine the possibility of developing a 
statewide program for financing instructional television pro­
grams in elementary and secondary education.
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8. To determine the relationship of instructional 
television to upgrading instruction in Louisiana.
9. The investigator recommends conducting studies 
related to the findings and recommendations disclosed earlier 
in this Chapter.
10. The investigator recommends conducting studies 
similar to this one as other stations develop in other parts 
of Louisiana.
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AND AGRICULTURAL AND MICHANICAL COLLEGE
B A T O N  R O U G E  • L O U I S I A N A  • 70803 
School o f  Journalism
J O U R N A L IS M  E X T E N S IO N  S E R V IC E July 12, 1976
Dr. Clyde Lindsey, Superintendent 
East Baton Rouge Parish School Board 
1050 South Foster Drive 
Baton Rouge, Louisiana 70806 
Dear Superintendent Lindsey:
I want to thank you for giving me permission to con­
duct my dissertation research in East Baton Rouge Parish. 
Your assistance is greatly appreciated! My subject is "The 
Utilization of Instructional Television in Select Schools in 
East Baton Rouge Parish." These elementary schools are the 
20 in your instructional television program. I will attempt 
to determine teacher characteristics and factors related to 
the frequency of use of instructional television in the 
classroom. I believe that my findings will be beneficial to 
the entire State of Louisiana.
Sincerely,




C L Y D E  H  L I N D S E Y .  Su p c h i n t i m o i h t
S&Ltm- t^Kyw mft/
February 21, 1977
Memo to: Principals of Twenty Elementary
Schools in Instructional TV Program
From: Superintendent
Please let this serve to introduce Mr. Joseph Broussard, 
graduate student at LSU.
This is to request that you help him to disseminate 
his material, as he has permission from this office to 




L o u i s i a n a  S t a t e  U n i v e r s i t y
A N D  A G R I C U L T U R A L  A N D  M E C H A N I C A L  C O L L E G E
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B A T O N  R O U G E  . L O U I S I A N A  • 70803
School o f Journalism
JOI IC E
D e a r T ea ch e r:
I t  is  n e c e s s a ry  to  c o n d u c t re s e a rc h  in to  new  program s p e r io d ic a l ly .  
S in c e  the  In s t r u c t io n a l T e le v is io n  Program has been in  e x is te n c e ,  no 
re s e a rc h  has been  done  o n  th e  use  o f in s t r u c t io n a l te le v is io n  in  the  
c la s s ro o m . In  an  e f fo r t  to  im p ro v e  the  p rogram  and fu r th e r  d e v e lo p  i t ,  
i t  is  im p o r ta n t fo r  you  to  a n s w e r th e  q u e s t io n s  on the  e n c lo s e d  q u e s t io n n a ire .
NOTE: UNDER NO  C IR C U M STAN C ES W IL L  DATA C O LLECTED  ON
ANY S IN G LE , IN D IV ID U A L  ECRM BE RELEASED OR REVEALED TO AN YO N E!
DATA W IL L  BE REPORTED IN  GROUP FORM O N LY; THEREFORE, ALL 
TEACHERS ARE ASKED TO  BE HONEST AN D  D IRECT IN  ANSW ERING AN D  
C O M M E N T IN G  ON Q U ESTIO N S.
The d a ta  on  th e  In s t ru c t io n a l T e le v is io n  Program  w i l l  be a n a ly z e d  
by me as p a r t ia l  f u l l f i l lm e n t  o f th e  re q u ire m e n ts  fo r  the  D o c to r  o f P h ilo s o p h y  
degree  in  th e  C o lle g e  o f E d u c a tio n  a t L o u is ia n a  S ta te  U n iv e r s i t y .  P le ase  
re tu rn  y o u r q u e s t io n n a ire  by  M a rc h  10, 1977 in  the a d d re s s e d , s tam ped  
e n v e lo p e  s ta p le d  to  the  q u e s t io n n a ire .
Your c o o p e ra t io n  is  e x tre m e ly  im p o r ta n t!  P le ase  c o m p le te  the 
q u e s t io n n a ire  and m a il i t  b a ck  im m e d ia te ly !
S in c e r e lv .
E . Joseph B ro u ssa rd  
D ir e c to r ,  LSU
J o u rn a lis m  E x te n s io n  S e rv ic e
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INSTRUCTIONAL TELEVISION QUESTIONNAIRE
Please check the appropriate response blank for each 
of the items below, numbers 1-9.
1. Age: ___Under 2 5 ___2 5-3 5 ___3 6-4 5 ___46 and over.
2. Sex: Male Female
3. Highest degree held: Bachelor's  Mas ter 1s
Master's + 3 J5 Specialist
Doctor's
4. How many college course hours have you completed in ed­
ucational media: ___0 ___1-3 ___4-6  7-9________ _10-12
 13 or more.
5. How many college course hours have you completed in in­
structional television:  0  1-3 4-6 7-9
10-TT" or more.
6. Years teaching experience:
7. Students in your school:
8. Number of students in your class:
9. At what grade level do you teach:
0 1-3 ___4-5 6-10
11-15 more than 15.
less than 300  3 00-4 99












Please check the appropriate response 





10. To what degree is a television re­
ceiver available for you to use in 
teaching your class?
11. To what degree are video cassettes 
available to record instructional 
television programs for use in teach­
ing your class?
12. To what degree is a cassette video 
tape recorder available to record 
instructional television programs 
when they are telecast for you to 
use in teaching your class?
13. To what degree is support personnel 
available to assist you in your 
classroom?
14. To what degree are you able to use 
instructional television programs 
during their regularly scheduled 
telecasting without them conflicting 
with your teaching schedule?
15. To what degree is the instructional 
television picture received in your 
classroom adequate for use in teach­
ing your class?
16. To what degree have you been pro­
vided with an instructional televi­
sion manual to familiarize you with 
programs and to assist you in plan­
ning lessons for use in your class­
room?
17. To what degree are you required to 
spend additional time planning and 
preparing lessons to be able to in­
corporate instructional television 
in your teaching?
18. To what degree is the content of the 
instructional television programs 
appropriate for you to use in your 
classroom?
19. To what degree are you encouraged by 
your supervisor to use instructional 
television in your classroom?
20. To what degree are you encouraged by 
your principal to use instructional 




21. To what degree are you influenced in 
the use of instructional television 
in your classroom because you are 
afraid of damaging the equipment? \
22. To what degree do you believe that 
instructional television presents 




23. To what degree have you discovered 
from results of tests that instruc­
tional television has helped stu­
dents to retain more subject matter? I
i
24. To what degree did you learn the ef­
fectiveness of using instructional 




25. To what degree is the use of in­
structional television in your 






26. To what degree do you believe that 
instructional television can gain 
and hold the attention of the stu­
dents in your clooo?
j
27. To what degree do you believe that 
your classroom is conducive to using 




28. To what degree do you know how to 
operate the instructional televi­
sion equipment?




29. To what degree do you believe that 
your fellow teachers are able to use 
instructional television success­
fully in their classrooms?
1
1
30. To what degree do you believe that 







b o4' \ __
__
31. To what degree has the inability to 
preview programs limited your use 
of instructional television in your 
classroom?
i
32. To what degree has the personality 
of the instructional television tea­
cher in the televijed programs 
limited your use of instructional 
television in your classroom?
33. To what degree has the time factor 
incuired in the use of instruc­
tional television limited its use 
in your classroom?
■
34. To what degree have you had an 
opportunity to learn how to use 
instructional television in your 
classroom? |
35. To what degree do you have confi­
dence that you are using instruc­
tional television effectively in 
your classroom?
36. To what degree do you believe that 
innovative programs such as in­
structional television are really 
improving learning in your class­
room?
37. What is the average number of instructional television 
programs that you use in one week to teach your class?
 None  One  Two  Three  Four  Five or
more.
Please use the space below to provide any information or com­
ments that you feel would be helpful.
VITA
E. Joseph Broussard, son of Mr. and Mrs. Evernice 
Broussard, was born in Crowley, Louisiana, on January 20, 
1938. After being graduated from Crowley High School in 
1956, he attended Louisiana State University for one year, 
and then served three years in the U. S. Army.
In 1967, he returned to Louisiana State University 
to complete his college education after working as a print 
and broadcast journalist. He received the Bachelor of 
Science in 1970, and the Master of Arts in Journalism in 
1972.
Broussard is the Director of the LSU Journal ism 
Extension Service, Director of the Louisiana Scholastic 
Press Association, and on the faculty of the LSU School of 
Journalism.
1 0 0
